DOCOHEHT i>ESOME 



ED 195 '21U 

AOTHO? 
TITLE 



INSTITOTTON 
POB DATE 
NOTE 



EDBS PBICE 
PESCBIPTOBS 



HE 013 322 

^H^nseiir ' Evelyn Ones ' 

The Commanding English Program: Its Development^ Use^ 
Misuse and Abuse : A Communication Analysis, Pilot- 
Education Programs^ Final Beport^ 1979- 1980, Appe^.dix 
E. , ' ^ 

Minnesota 
Jul 80 
^5tlp;: For 
available 
original document. 



Oniv-r Hinneapolis. General Coll, 

related documents^ see HE 013 320-321, Not 
in paper copy due to marginal -legibility of 



IDENTIFIERS 



MF01 Plus Postage. PC Not Available from EDRS, 
Academic Achievem-ent : Academic Persist encej Basic 
Skills:."College Attendance ; .Colleg^Students : 

♦ Communicative Competence (Languages;.) ; Cultural 
Context: Educatio^'nal Counseling: Educationally 
Disadvantaged; Educational Objectives; *English 
(Seco'nd Lanauage) : Ethnic, Groups; Higher Education: 

♦ High P.isk^'Students: *J.atin 'Americans:\Learning 
Modules: ^Mexican Americans: Minority Groups: Pilot 
Proiects : Proqram dosts: Program Evaluation:'^ School 
Holding Powgr: Student Attrition; Student 
Characteristics:. Teaching Methods: Tutorial 
Programs . 

.♦Oniversity of Minnesota 



ABSTPAC^ • . 

: ■ Asj part of the General Colleqe' of the 

Minnesota's Pilot Education Program (PEP)V(1979-80) fo 
under-prepared minority (^roup students, backgi^ound info 
presented about the development of th-e Chicand/Latino 
the way that th§ Chicano/Latino team functioned : ^ the n 
and teachinq methods: and outcomes of the program. The 
communication com<ponent comprised a course in inter per 
communricatioT! and dne in leadership and group process 
English speakers. This component was supplemented by s 
tutors in s^kills centers and ^counseling. In addition t 
'of ^the development of the Ch'icano/Latinb package, the ' 
materials are included: oblectives of the "Commanding 
•cQurse, a list of required courses for the PEP package 
descriptions, and a summary of PEP costs and funding. 



Opiversity of 
r academically 
rmation is 
PEP package, 
ature/ content,. 

oral 
sonal 

for nbn-natiye 

upport from 

o a description 

following 

English" 

, course 

(SW) 



:f*3fr*******jJC******3|:** ******** 3^3^3^3^^^5»C*** ****** 

* Reproductions supplied by EDPS are the best that^can be made 

* ' . f rom^ the oriainai document. * 

******************** ********^**********^* 3^* 3^ 3^ 3^^^^,^^^^^^^^ 




tooro 
rsm 





ERIC 



f 



LEU 



FINAL REPORT 



"PERMISSION TO REPRODUCE JHIS ^- 
MATERIAL HAS BEEN.GRANTED BY 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERICr 



U ^ OEPARTMf NTOF HEALTH 
EDUCATION J.WELPARE 
NATIONAL INSTITUTE OF 
EDUCATION, 

TM,^ OOrUMENT HAS BEEN BtP»0- 

IMF. PERSON D« ORGANIZATION 0«iOiN- 
ITrNO .T PO.NTSOF V.EWO« OPiN.ONS 
^TATEO 00 NOT NECESSAWlLV WEPRf- 
SENTO° "c.AtNAT.ONAL.NST.T^TEO^ 

EouCATiON POSITION o:? policv 



general college 




UNIVERSITY OF 'MINNESOTA 



UNIVERSITY OF MINNESOTA General College 
TWIHOTiES ' , , 106 Nicholson Hall 

216 Pillsbury Dr.vi S,E. 
• • . " Minn©apo!ir Minnesote 55-fe5 



Koveaber 19, 1980 



Frank Wilderson 
Vfce President, Student Affairs • . , 

110 Morriil Hail , ^ 

Dear Frank: ^ 

In th« fall of '4979, the General College received through the Offic3 
of lllno^lty and Special Student Affairs (OMSSA) a part of a University 
Legislative Special designated for retention. With this allocation, 
the General College mounted aa academic xetention program for various 
groups of minority students. According to the terms of our original ^ 
'proposal to CMSSA, the General College understood that it vas obligated 
to prepare an accounting of the use of the funds allocated to us and 
/an evaluation of our retention program, ^e Attached report is sub- 
mitted to you as a fulfillmenc of that coiamitinent . 

» • ' *~ 

The report and the documents accompanying' it are, I believe, clear 
and convincing testimony to the faithful expenditure of the funds 
provided to ua for retention efforts and to the auccess of .the* progran. 
that .the, funds helped to create. 

The attached reptfrt speaks for itself. Hovever, if .you or any of your 
colleagues vould like clarification or elaboration of o.ny point .in it, 
both Professor Zanoni» the primary author, an^ I are available. to dis- 
cuss its contents with you at your convenience. 

I would appreciate any reaction that you raigt^ have to the attached 
report. ' . 

Cordially, . , 



Jeanne J. Lupton 
Dean . 

jrL/rmr . 
CC: C. Peter Magrath 

.Nils Hasselmo 

•gStanley B. Kegler 

^enneth Keller 

*hliaton T. Johnson ^ 
Candido Zanoni ^ 
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Introductlm 

For tbm p«n < y^rs» I hev© bMn invplvnd with 4f group o/ 
coltMguas from tH» ACP DIvUIon In « project which wo titled t»i« 
Corawndlng EnglTsh Program. Our taa* sp«it bn« year (I977-I978> 
deslsning th« pro^;?^ and saaking funds, for Its support » and a 
subs«quant yaar (1979-1980) teaching and raf Intng tha courses wa 
hib piannod, and Working toxard thair intagration. WIftt folIcMs 
In thosa pages Is a report pf 't^M oral cOMMuntcatlon conoponent of 
the program for which I had rasponsibtUty. That canponant caifi 
prised a course In interpersonal conanunicatton and one In loadarshlp * 
and group process, each speciajly adaptad to the sTqparlences and 
needii of tha specific population which CoBvaoridlng English was 
originally fntended to serve, i.e., noh-native speakers of English; 

^ to Invitation, 1 Joined the^anofatlve 9roup whan It wis fomted 
In, 1977 «trictty because of my Intarest In, and past experience with, 
the teaching of non-native spaakers of English* I will remain In (he 
Program as long as it continues to serve that special poptllation and 
can u;sa nt^ skills and resources. > ' ^ 

I <t^gret to say that where curricu||ir and «dmlnlstratrva decisions 
were taken vfhtch Involved the Convnandlng English Program for other than 
the non-native, students for whom It was originally designed, they have 
1a«d to a complex series of events which have served to distract and 
drain us all. 



Background 

For th% record, I Mint tQ^^docunrnt th« history, of this program^ 
and Its origlnftS Intont^* it had Its gc^sls v,1icn» lata In 1977« wa 

r 

bagan to ba aMaro of tncraastng hunbars of *forefgn^ studants artong 
our Ganaral Cotlaga population^ At ona of thesa batwaan^sessions 
raglstratlon parlods — 1 ballavo it vws Just bafora tha opening of 
fatf' sasston vrhen hordas ara gatharad fn the hall waiting, to 
roglster and. wa'ra down to about tan opan coursas» wa had a larga 
Influx of such studants^, many of whom could baraly undarstahd us, and 
roost of whoai wara bant on raglstaring for only thosa tachntcal or oath 
coorsas In tha Instltuta of Tachnolosy* or tha spaclallzad courses in 
tha^ Collarga of Homo Economics that thay had coma to tha Unttad Statas 
to gat« it was frustrating for tha stud^ts a? wall as for thosa of 
us who wara iAX>rklng that aftarnoon, and. It was also aya*opaning. 

Profassor ^nonl and t wara on asslgm^ advising duty that day» 
and wa discussad tha Incraaslngly apparant naad for halping such 
studants to Inprova t^slr English skills, and agraad that unlass thay 
did, othar collagas would pr^t^iy ba outsldo thair reach. During tha 
y^Br^ Informally and In our advising, wa notad tha academic pirograss 
of many of those **fora{gn*^ studants and discovered In tha records of 
i:«ny of them, a quite clear pottern of N*s, W*s, and l's« At that 
time, most of the students were from Arablc-^spaaklng countries and 
from (DmtraJ and South America, . 

Still conearried about the problom, a year later In faSl 1978, 
Professor ZanonI Invited a group from ACP to study the matter and to 
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prpppso « progrM for assisting thm groMing mjcbars of ncm-»Mtfvo 
speaksrs of English who wsre enrotlftd In IkMral College* That first 
group Includod Michael Arrlngton^ Sandra Dytia, Jill Glomark, 
Darryt Hsrttanhauar, Will lam Stockdala, and csae Profassop-Zanonl 
appointed Sandra Oylla chairperson , of the coMnlttee« ' " 

The group net weekly throughout the academic year 1970»1979. 
analyzing the problem and studying ways of approaching ft* By then, 
the population of students from other countries had grown noticeably, 
and had extended to large numbers of Southeast Asians^ Iranians, 
Nl^ri^ns, and some Ethiopians and Europeans* In committee, we stopped 
referring to ?hem fiv^forelgn** and began talking about "nob^natlve* 
and **interhatIonaP speakers of English, In recognition of the fact that 
many were exiles OF endgrees who might never be able to return to their 
own native cot^tries. We devised 4 program of Intensive study to be 
offered as a package, and w^ applied for an EOP 'grant td help fund the 
project. 

_ . / - • \ ' ^ 

Wo proposed a two-^quarter pilot sequence ^de up of courses 

.already In the curriculum, but with special adaptations, as*fie<^ed, to 

serve the needs of our target group. The ttwo^quarter sequence of study 

included specially designed versions of the following courses: 

Fall 1979: GC 1401 Vocabulary Devolopment - 3 cr 

GC 1402 Reading, Comprehension, and Study Skills - 3 cr 
GC 1403 Punctuation and Spelling - 2 cr 
GC 1404 Grammar and Writing « 2 cr 

GC 1465 Interpersonal Communication - 3 cr . 

Total . 13 cr 
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winter 198C: 6C 1406 ' Reading Module • 2 cr ^ 
CC 1421 Peri^onal Writing - 4 ^/ ^ 2L 
SC 1405 Fundamentals of Usage and Style * 3 cr 
GC 1464 t^dership and Group Process - 4 or 

pius one S^credit C9urse In science, social science. 

or behavioral science 

o 

J' • . 

Mm wer« aieijng r'or those students who hed had training In the 
English ^ f Second Language (^SL) Rrograw, but who were- still not 
ready for -mainstream* registration. At that time, the ESU Program 
was under the directorship of Professor Betty Robblnett of the Colleg« 
of Liberal Arts. We met with staff mesibers of her department and with 
Professor Robbinett and reached an understanding whereby we agreed not 
to admit students to our program If they had not attained certain 
designated scores on the Michigan Test of English Language Proficiency. 
We agreed to require Incoming students to have achieved a score of 65, 
and students who had already been registered. at the University and had 
had previous worit in ESL to have attainted a score of ^ on that test. 

With our population defined, our program of courses decided upon, 
our criteria for attalsslon agreed upon, and, our EOP grarft awarded, we 
began to search for and to develop, materials that would be appropriate 
for our non-native spealters.. Our plannihg year was drawing to a close. 
By then, only about a month and a half of spring quarter rwia'lned. The 
experiment we were planning for the coming year was to' be carried out ' 
as a part of our regular teaching load, and funded by the Ofvision with 
a very minimal EDP supplefnentation^ 



Conrandlng Engl I fth Program AnoMod > 

, 1979 ifos Ugislattv* yMr« Ut« In April 1979, %#h«n Iegls1attv« 
approprUtlms to th«i University v^ra bpcomln^ knc/m/ our comnlttoo 
1earned^ th«t Dean Lupton had .askad Professor Zanoni to prepare for her 
a steteiMnt of costs for the possible offering of a separat^nd 
sheltered' section of the Cosi»niandlng English Program for Chlcano-Latino 
students. \h learned that the Program vie had been plenning >#as being 
propose<jl M -part of a project which the College vmis Snittating for 
Improved retention of students. Pilot Educational Packages (PEP>.f or 
three seperete groups - Black students^ Nattve^ Americans » and * 
ChicanO-UitIno students - were constituted. The PEP package for^ 
ChtcanprlAtIno students indtfded our Commanding EngKlsK Program. - Oean 
Uipton used the PEP packages to bid for a share of the legislative 
appropriation to Central Administration and the Off Ice of Minority and 
Specialv Student Affairs for support of such endeavors* 

When spring quarter ended, our ccmmlttee faced the prospect of .A 
having tp offer two sections of the intensive program In the coming yoMv 
one sectl^for intornational Students for ¥ih(ch we hed planned, and ^ 
one section^- as yet unfunded - jfor Ch I cano« Latino students for which wo 
had done no planning. Negotiations for the funds continued throughout 
the summer, and were finally concluded In early fail 1979. Our cammlttee 
members were placed on appointment from September 1 to 15 to prepare for 
teaching Commanding English In the PEP section for Chtc^^Latlno students. 

Vfa had little^ If any. Information about the group, so we proceeded pn 

' ' i ' 

assumptions about their educational backgrounds and needs. 



CooMndtng English Annftxatlon: PDrc#ptIons and Apprehensions. Created 

%• ^ ' ' 

it •• • ' » r ■ 

As the sumner wore oo> and negotlatfons for funds con t timed, our 
team became Increasingly aware that ours was not the only group which 
was operating In a vacuum of^ infomiatlon; We sensed a strbng under* 
current of feeling concerning the Inclusion of our Cosmandtn^ English 
Program In the PEP section being proposed for Chlcano-Latlno students. 
These atti tude!^'^ma^ated from a Counsel I ng*Support group associated 
with the Collets whose responsibilities center on Chlcano-Latlno 
students^ Through a series of transactions and committee sessions^ 
our team gathered the Impression that the Counsel Ing-Support group may 
have had as little a part as our own team had had^[Jn the April decision 
to Include j Commanding English as a required part of the PEP offerings 
for Chicaner Latino students* But worse yet» we reetlzed that that 
group seemed to be operating on the conviction that our team hod 
autocratically set up the requirement* 

In fact» neither of the two groups ha^ participated In the malcing 



of that decision* Eacl 



1 



felt, at the least, manipulated, and at the most 



disenfranchised* As a/ result, the seeds of mtsperceptlon had tal<cen root 
and borne fruit, and before we had even begun offering the' Program, we 

were bringing In a rich harvest of apprehension and frustration* 

"* « 

^^^^ Feeling that our carefully designed Program had been appropriated 

'Without so much as a "by your leave.** our team felt that we were being 
burdened beyond our* capacity, while, on the other hand. tMt Counsel Ing«- 
Support group seemod to fee^ that we had^ Invaded their territory, raided 
their students, and were bent on using them for our own ends and power« 



Th« Conunding Ene^ilsh ProgrM: Pr«d«t«nnfn«d Principles, Procedure* 
and l^llclM 

^ » During 0ft(r^p1«nnlr»cr y#«r, m h«d .Articulated a set of prlAcfples. 

proc«durM, antf^pQllcIas, th« •doptfon end enforcement of Mrhich 

believed essenttel to the success of e vefiture such es the qne on 

which we wkre enberklng* Our Intention wes to provide students jin 
' 1^ ' ' ' ' 

Intensive experience In Engll^h^ to fffmerse them In e language bath» 

and Insofar at p9sslbl«, to coord Inata ^d Intagrata tha content and 

actlvltlas 6f tha Program, »• mlm%d at craating a fanlliar, ecmfortablo, 

pradl(^abla, and safe envIroniMnt for toaming, ona In which studants 

could Jaarn to trust us, th«!isalvas, and each othar, and whara thoy 

could fcal fraa to abandon thair Inhibitions about using a paw I'anguago. 

Ati of us baltavad In the goals wa shared In comnon, and In the necessity 

for coordinating our efforts carefully If we were to guide and retnforcs 

studants on their way to the attalnwnt of those goals. 

Vto agreed that tha entire staff should neat together at least once 
a week to talk about what we were doing- In classes and about any probloees 
we cilght be encountering. InN^ditlon. wo agreed that having the teaching 
team neat with the assen^j^fclass for at least one hour each week would 
m valuable and productive. 

Final iy» we adopted tliese policies for conducting the prograca: 
Inasmuch as we had designed the Program to be an integral unlt^ we stated 
tli^ht sWdents should not be allowed to register for only selected parts« 
but should be required to enroll In the Progfam in Its entirety. Because 



of our co:f)vlctron that MStsrlng a languaga requlras ly practlco 
end ralnfore«fMnt of iMrning, wa statad that prompt and ragular 
class attendanca would ba expectad* Wa sat m mxlmm ntsstbar of 
AlIoMsbltt absencos for each elasji^, and agreod that students who 
axc4Mdttd that nfienber would be dropped fron the cqurso, and also from 
tha .Program, tha unity and cdnplatanass of which Moutd oth«mIsa ba 
lost« In sattfng thasa pollctas, Mare datarmlnad to prasarva tha 
philosophy on which our doslgn VM^basad ~ tha progren eoncapt th 
which s»l|»ctad axparlanca^ .ara coordlnatad as a iMins of . attaining a 
particular goal opposad to cheating tha tmprasston that £hasa ) 

wara a sat of isolated coursas Mstad togathar^rom which studonts 
may pick and choosa. . 

Coraacndtng English: Objactlvas 

' / . • ' '• ' ' ■ ■ > 

In addliion to tha principUs, procoduras, and pollcias wa had ^ 
sat for tha Program, wa had spant iMafcs/daf ining our ganaral obJoctI|/as 
and objaptlvas for each of tha coniponant cbursas. For tha population 
wa axpactad to bo worlcing with* wa consldarad tha objoctivas approprlata 
and raallstic. 8 hava appandad a compiata sat tp this rejpNsrt. 



I cannot spaak for my coliaaguas on tha taam, but I can, spaak^for 
mysalf and say that whan Saptambar arrlvad, and wa viara told that tn« 
PC? s#ction for Chicano-Utino studants had baan^ fundad and that %#a Wbuld. 
ba teaching It, I began to ba concerned^ When wa ware put on af^^Intmont 



from Saptambar I 15; I knew I should be ravising'^my objectives, «nd yet 
I didn't hava any Infonnktton on which to base a revision,. Who wouT/d^ 
these students ba? What jeeds tifould they hava? How should bur Progl^, 



b« adaptftd so as to b* of greatast valua to them? What tanguaga 
facility would thay have in English? Hom icnowlodgeabla would they 
be about cooMuni cat ion patterns in the Anerican culture? These 
and other questions played through my mlnd.cpnsta/itly. , Feeling 
anxious, i would study my list of objectives once again* always 
with the sinking feeling that they somehow were' not well focused 
for this unexpected assignment. 

To «l Uy soKia of tho anxlttty, and to auika sqm preparattons 
for tha itaw group, I dacidad to usa tha tMo->waak appolntmant to 
prepmrm a study gulda for tha^axtbook, raaaon i 119 that » no mattar 

what tha laitgua^a proflclancy of tha group provad to ba» tha study 

9 

gulda would ba useful/ I prepared study quastlons ovar twalve 
chapters from the textbook, ttenotogue to Otaloqva by Brown and Keller 
I can say n^cw; In retrospect, that the study guide provided dn In- 
valuably service to the students and jto ma« But al l tha tlma I was 
working on ft, 1 was tormented by anxious, feel I ngs and doubts as 
to its potential worth. After a test nm during fall quarter » I979» ' 
I refined tha questions and had tha book typed professionally by 
Terrr Lawson In tha AC^O|visJ[on office » than reproduced by offset 
process, and delivered to Williamson Bookstore where students now 
purchase it for use in the class. 

The Chicano^Utlno Students: Hy Assumptions vs. Reality 

In the absence of information, i tried to anticipate who and how 
oid these students would be, what educational backgrounds they wou^ld 
probably present, and what language needs they would bring. Here are 



to 



soM of «y «Mympt!MS«' t aMusMd^ first of all^ th«t those students 
irauM be older thent evorage^ that they would be »i grant i^rkars or the 
soni^ and daughters of migrant workers^ and that Spanish would be their 
prlmajry I«nguase» I assuaed^ further, that as a. result of the migrant's 
Itfe^ their educational backgrounds %#ould be sparse ~ perhaps severely 
Impover1^hed»~xi expected most of thM to have come from out of state, 
and 1 iMglned that faany would have been without eny permanent place of 
residence. 1 believed that most would be proficient In Spanish, and 
less comf or talkie and confident about their use of English^ Hentally^ 
1 prepared myself to teach such a group of students* 

My 'irssumptlons couldn't have been more Inaccurate^ When the quarter 
bvgcn, this is what ( dtscovsred; 

17 1 NinrNMpolis-$t.{>iBul 19 

18 8 Mexico I 

19 7 Peru, South Anartca I 
20., 4 Coiotnbl«, • • I ' 

22 i Tfixae 6 

23 1 Unkixiwn I 

25 2 

26 I 
?■ 4 . . 

Host, it turnad out, ware high schooi graduatos^ ieany,firaR TWIn Citlas 
high schools or schools in T«MS* Maxtco, or Paru. Only a faw wara 

. c 

from migrant fteiltles» Many were fluent In Spanlslv, but It was not by 
any means the primary language of most of the group; -A few could 
neither speak nor understand Spanish* Three of them werc^^ts tending 
students; two hod been star athletes In hl.g^ school. 

In many 'ways, ^:hey were probably not much different from other 
entering frMhrnen* Their most obvious need seemd first, to become 



accllosatftd to th« University, and th«n. to lesm tir»#i disctplina of 
college study. While many seasaed old- for their years, several were 
extremely losMtura and carried with th«. tt.rdugh Ruch of the first 
quarter behavlorit more appropriate to high school th*n to college 
students. Three of the students ware dilatory about class attendance 
and asslgnneetts, and despite repeated reminders about policies con- 
cerning att|pdancfl^ and wemlr^gs that they would be dropped frcsi the 
Program for excessive absences, they persisted In cutting classes 
and failing to turn in assigned work or to attend on days quizzes were 
scheduled. When, finally, we enforced the rules we had set, and 
dropped the dilatory students from the Program, we ran headlong Into 
« cQRimjnIcation barrier with the Counsel I ng-Support group that had 
been erected from mtsperceptions months before. Froa that moment on, 
the battle lines were drawn; subsequent events, however minor, fueled 
the controversy and escalated feel Ings of both groups. What began as ' 
misperceptions grew into convictions tinged with bitterness. 

Course Activities 

Students became active In my courses immediately, both In fall and 

winter, in fall quarter, I wrote them a letter and gave It to th«si on 

c 

the first day. I asited them to write me a letter of reply and turn it 
in on the following class day. They were assigned to read a chajiter 
each week frcm their text, and to complete answers to the study guide 
questions on that chapter. Each week^, I collected the study guide, 
answers — for most chapters, there are 20*30 questions read them, 
wrote comments on them, and returned them with a grade. Every other 
week, I assigned a subject dealing with sane aspect of interpersonal 
conmunlcation, and required each student to prepare an oral presentati 



which I recorded on vJdeot«p«. Following each taping session, 
viewed the presentations and noted students* growth In language usage, 
and the changes In selfnissuranca and self-esteem. Most students 
.made five vIdaotapM throughout the^ quarter, and those have b««n saved 
for rovloN and possible research. Unfortn^unataly, during th* fina.l 
taping session, the Machine failed, and as a result, the last presentation 
of fall quarter ifhich I had hoped to use as visual evidence of students' 
progres|i, «•« lost forever. The students and I wore disappointed and 
angry because we had beeh working toward that pinnacle all quafter, and 
we felt really lat down. 

In addition to the wrltten and oral acXivitles, i gave three 
subjective terts anid a final written projejs* of self-evaluation during 
fall quarter. / * 

The winter quarter class deaic with leadership and group process. 
Again, I involved students in tlie class linmedlately, this time by having 
the* address the class In the first session. Each student took part in 
four group projects throughout the quarter for which s/ha was required 
to take responsibiUty with the others for everything frow beginning to 
end«>- frcw search for a topic to the final polished presentation. I 
tried to involve each student In a leadership role at seme time during 
the quarter. Students were required to develop group outlines and 
Individual outlines for each of the four projects, and to submit those 
outlines for rovtcM and grade. ^ 

In addition to tha written and oral actlvltlas, I gava thraa 

subjective tests and a final written project of self-avaluatlcn during 

winter quarter. / 




Records of GroMth 

Grcid« reports stand AS svtdence of sCudents* progress Iri^ ^cptirse, 
and those ere available for research purposes. But grade reports, alone, 
^ can't tell the human side of the story. The visual experience of seeing 
students' wrftten and oral work week after week gives a Riuch more com- 
plete sense of how and what groi«th occurs. ' 

I have already reported that the videotapes which students made In 
the Interpersonal cannunt cat Ion course have been preserved* In addition 
to the videotapes, I had. Xerox copies made of all the tests they wrote, 
throughout the two quarters, their letters tome, and their final self- 
ev|Iuations. All of those are kept In the individual file we established 
-for each student, together with standardized test scores and other 
Relevant data. 

Student Response to the Oral Canrounicatlon Courses in the Progr«i 

At the end of the winter quarter,^ asked students in both sections 
■ of my course — 1464 for Commanding English — to fill out course evalua- 
tions for the all-University Student Course infonnotion Project (SCIP). 
Those two sections Involved the Chicano- Latino PEP group, and also the 
InterMttovMiI group of Conoahdlng English. 1 h«va appended a copy of 
the final compilation of tha I r responses « The two sections have been 
ccmblned In this final report, but I have included with this report, 
none the I ess because I belleve-^tt represents both sections fairly.. Be* 
sides the booklet which will be Issued to studei^s, I have also attached _ 



a Xerox copyi of _^e^page-contalned Th the advisors* unabridged version 
of the SCIP report which gives more complate Infonsatlon. 
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Stud«nts»,M«rr«tIve Responsos to th« Course and tho J»rogr«ri 

Teachers ere like parents. Wien they are fond of students and 
proui of the part thfy.»^e played In bringing e«>out growth, teachers 
enjoy telling others what their Students had to say about the course 
and Its value to than. I've restrained Myself fnan doing what I would 
like to have done for this report: reproduce every Initial letter to 
foHo)^ by Mch $tud<int*3 final sttlf<»evaluatlofi for each quarter 
of tha program^ 90 that readars could share In tho students* excitement 
and onthuslasM about their results, instead, I have selected this self- 
evaluation, written at the end of the first quarter by a student froai 
South ^rlca who luiow alinost no English when the quarter began: 

When I entered the University in Septanber I was afraid 
of many things: my disadvantage in language, nc% to be a good 
student, of the teachers, almost everything^ Also I cildn't 
know or I wasn't sure which courses to take or where to go for 
help. = / 

I think during this quarter 1 have learned aOot of things 
which will be useful for me to being a good student. I think 
I the reading skill 'center Is a valuable help to the student. I 
J myself took a lot of advantage of this center, at first because 
they have tutors In there and second, because you learn a lot 
In the courses I40NI402. 

Also l*m not afraid of the teachers any more. ^ Because all 
of them are always open to help the students. For me It is 
Important to have good communication with the Instructors. 

in resume' Mm grateful to 'all the Instructors because I 
think they made a lot of work tc make us feel not to be afraid 
of the University or the Instructors. And \ also think that I 
have learned very. mu^h. I have developed my skills In English 
and communication^ 

MmjSt the^end of the quarts at^e 
beginning. I feel more aecure of myself and what are my goals 
In here. Also I knew now that I can be and everybody can be a 
good student If we want and work for It. My opinion is here in 
the **U* the students can get all the help they need, but the 
students have to be interested in being good students and also 
have the strong mind of make sure that they are realty doing 
their best In here. 

November 30, 1979 



In spring quarter. 1980, we offered « new sequence of Comunding 
English which enrolled e group of intemetlonel stud^ts end a group 
of Ch I can»> Latino students who »«ere referred to as the "mono lingua J" 
group because when they entered the University In fall. 1979, they 
could spealc no English. I haven't skid anything about that offering 
of -the Prograai In this report because I had too nwch else to cover. 
But the experience wes e very good one. and I shalPmeke it- the 
subject 4f another* paper some tinie. I would liiw to include the 
end-of-querter eveluatlons written by tw^ of the Chlcano students, 
es witness to the value they placed upon their experience in our 
Prograa. 

Student A: First of ail I would like to. tell you that 
the principal reason I enrolled In the Cdrn«ien<tlng English 
Program was the encouraosment given by my previous instructor ' 
(Sally Lund-Chirinnos) whoso excellent teaching style con- 
tributed a lot to my preparation to qualify for this, program. 
The Connanding English Program was very practical ind usefi^ 
for me and I am going to try to explain a little blt\In what 
manner It help me to improve ray knowledge . , , .\ j \ 

^ Although 1465 was the most difficult class« It was also'\ 

the most important because comrminication is the genesis, the 
origin, the root of any culture. It is the basis to beglp 
any I'elationship between two persons or betweeiLcthe people. 

1 am completely suroi that my confidence Increased during 
this period because the peculiar style which the Instructor 
taught this course made me feel more comfo^able amd i ac- 
quired a lot of experiences that before l^never a^lyzi 



liyzed. 

1 compared and valued^i my ea^;lier experiences with my 
actual situation and i J^fferred that 1* can do better anythino 
if I went to do It. ^ 



To suRMrUe I believe this has been e magnificent 
intensive training Englllih course which provided me with an 
excellent tnfonnatlon regarding vary^end different aspects 
of thif extraordinary new\culture for m#. * 

\ 

I only suggest that this kind of^rogrom wt 1 1 continue 
in the future for new ^udents who /leed speciel classes to 
Improve' their kiiowl edge . .\ . 

' 7 g * K«y, ?980 



Student B: I did mroll In thm CommdnfMng English 
bMAUM 1 HMd to learn m tot of things about vocabulary^ 
i^Mding^ spell ing, paragraphing m6 Interpersonal Caranunt«* 
cation . • . - 

InterpersoM^ tonminlcation was a. co^^rse too beautiful 
^ xo mm because I neVer had deliberated how people can be 
friendly with eadi other through the convminlcation. 1 
loarned how people can understand me through the sounds. 
> ttgnSji gestures, manners, I hed heard about these things 
^' but I never had. been trying to practice thm. I thtnic the 
t^echer was the most Important person to me because when 
she was talking about some e:tperience. i felt Ilka she was 
remembering soma part of my life before 1 came to this 

class • , • 

• ^ ■ ■ 

The use of videotape had too much value to me becauiso 
I never had been In TV and the first time I was too nervous. 
But i felt too good because i thought that I was a TV st»r 
and I was talking In front of thousands 'of people because 
i saw the rest of my classmates llko) a bl^r crowd. • . , 

I think without the tutors In skill center I had not 
been able to do a lot of things because when I had a problem 
In some of my Assignments I went to somtf of them and they 
helped me. to resolve {t« 

> ■ . 

.1 givtt thanks to al t of eh«in ... 
. • , May, 1980 

Supporting Services 

This is an effective program/ a program that works successfully, 
as a review retention rates and students* grades reveal. Much of 
Its success is due to the careful planning and strong relationships 
developed by our team, and to the almost dally Interchange of Information 
about classroom events and potential student problems. Much Is due to 
the excellent backup help i^e receive from the tutors In the Skills 
Canters, in ny opinion, tiM Mfttar key to the progran's effect iyenass 
Is in the cantrarlity of Sandra Oylla as chairperson. In her role 
Director of the Skills Center, she is^able to bring Into the teaa a 
group of teaching associates and tutors, to train them for vwtrklng with 



thm stu4wits» and to Monitor thulr work. Dally,. «» Ma spot studants* 
neads or problona, wa r«port th«f» to Sandra. ' In turn, sha moves 
<>jfek1y — saas tha srtudant, asatgns a tutor to work with hlnAar on 
tha probl^. ^nd arransas for whatavor fol loMup.halp oay bt, naadad. 
Without that cantrallty and that potential for alioost Inmediata action, 
i ballava tha program would navar hava tha suceaas this ona has. 

^rsonal Hof 

Taaclitng In an Intanslve program Ilka this Is a draining exparlance. 
At thp sama tins. It Is such a rewarding axparLanca for ma to work Mtth 
tha kinds of students I have been describing In this paper that I droad 
tha day when that must end. Teaching two sections of this program last 
fan. In addition to a 3-lever course In Organ I rational Gonrnunlcatlon 
which completed tny academic load, was aimosc more than I could manage. 
By the fourth week of the quarter, I knew that unless I was provided 
teaching assistant help, i was headed for a physical collapse. 

I want to express appreciation t6 Professor Zanonl and to Oaan 
Lupton for recognizing the validity of my appeal, and for providing am 
with a reader to assist with papers and tests. I know that I could 
not have sustained the load without that help. I know, too, that I 
would have had to withdraw from the Program had some relief not been 
provided. I appreciate the reduction In load that I was given during 
w;4kter quarter; I needed that tlma to prepare the second quarter of 
our sequence and to stay one-half step ahead c« my two classes. I am 
commuted to the concept of requiring students to write and speak 
almost daily Ih a program such as this. But that requirement Is worthless 



IS 



to studants without « twchar's rsAding and conwinttng upon what 
has b««n written or spokan. Tha valua of It darives from the dtaloguo 



■J^ ■ ■ 

' It's that dialogue that I want to continue, but Ir^dar to dp so, I 
need the kind of support you provided hm last year. 



/ 



Finally, I want to say t:»at I'n excited about being a part of thi 
endeavor and proud that this Colloga encourages us In this effort. I 
have trumpeted this Program at SCEP and at the lamtgratlon History 
Research Center, and have found genuine Interest In what we are doing. 



Evelyn Unes Hansen 



August, 1980 




Somt Statistics 

• « ' " . • , 

H«r« are sona ftguras shewing anrollniwits In ny fall, wlntar, 
and spring PEP sactions of Canniamflng English, apd th« distribution 
of final gradas In thosa coursas.* 

GC IA63 GC I4i64 CC lAflgT 
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CCfi&UNDIHS SMGLISHi OBJECTIVES 

*" ' ' \ • • ■ 

OVEttALL COAL; * Bj tlui cod of th% prosrsBt studmts vill h*v« greater prof Icloncy 
In Zagllsh in thm foUoving four ureas*. \ ^ . 

!• Vocabulary (vord^leval proflcicncy)- 

A. Productlonx Students vUl learn .to write (and spell correctly) 
end speak a slxeable nunber of nev words » using then^with ar 
appropriate denotation end connotation and syntactic accuracy. 

B. Coaprebenslon: Students will learn to read and hear a slxeable 
^nunber of new words » end» in doing so^ understand the denotation 

and cofmotation of these words in the discourses they appear in*. 

2. Idioets (phraser-level proficiency) 

A. Production: Students will learn to speak and write Idions correctly 

B. Cooprehesisiiqn: I Students wlll^ be able to understand these idions 
when thoy teed j then or^hear thaa spoken. 

3« Syntax (sent«ftce-»level proficiency) 

A. Production: Students will be able to speak and write sentences 

^ in which they nudce correct use of a wide range of sentence patterns 

B. Conprehensicm Students will be able to understand the syntactic 
sttuctnree used In the speech* they hear and in the' aateriel they. 



4. 



Coursa Cbjectiv— for CC^401 for Son-oat tv Eagllstt Spealcerg 

i ' ■ . ^ ■ 

A/ Studants vUl aastar* savaral vocabularliis ' 
X. Pra-oat vocabularies (200 ite^) 
p. Taduicai vckabulary: the vocaiitulaxy of vord study; aixaaplas: 

nouoy verb» ,tranaltive» stynology, derivatlM^ cogoati^^ etc. (to ° 
ba nora fully specified^ Jill) (about SO iteas). . 
B« Kost^ofinoa vord-parta: lladt hare df soo^thlng like 50 nordparta. 
C. Foreign alenanta in English: loan-vords from Chin«se» Arabic^ 
Spanish, Aoarican Indian, French, etc. (about 100 items). - 
* 2. Pragmatic/Idiomatic: finding their ovn words from ai:^ kixida of sources » 
.encourage Z/day? (« about 140 items). 

«j^ster meaaa: A) will be able to recognise and undfuratand**. these vorda 
oh a readisig teat; B) vlll be able to write paraphraaes of sentences 
(one*to^ne> containing these words; C) will be able to pronounce the 
words correctly; 0) will be able to hear and understand** a story cotftainr 
ing these words. 

* *understand meena: use in apettch- or writing in i& wigr that a wall^ucated 
. native j speaker does not find odd; respond to the' word in a way that a well-*^ 
educated native ^speaker would Mt find odd. 

2. Students will demonstrate maatery of dictionary search te<^miq\sea by. taking 
r ^ dlctionary'»aearch test and< earning a score of at laaat 70Z. 

C. Students wl^ demonstrate* mastery of an indepeodent*^tudy vocabulary-^ev<»lopcent 

technique by showing the teacher the wit ten product of the technique » and by . 
f pejcforming A.2» above. 

Course Objectives for CC 1402 for Hon-niative English Speakers 

A. Given a aeries of short articlea» students will demonstrate their ability to 
use a variety of reading techniques on them. For exanqile, if given an 
article end instruct iona to survey it» students should be able, to pass a short 
teat (score 702 correct or better) on content of first paragraph; headings^ 
and last paragraph. If given an article and instructions to aklm it |. then » 
after one minute or leas, they should be able either to write a precis or take 
a test to measure how much of , the gist of the article they took In; and. so on. 

B. Students will be able ^ to identify Injpieces of writing: 

1. main ideaa 

2. supporting ideas 

3. organisational pattern ^ / 

a. temporal 1 ' 

b. spatial L 

c. logical 1 relationships among parts of a discourse; 
d! topical J structural patterns ^ 

4. components of discourse 
ii. conversational 

b. ezpoaitory 

c. narrative ' ^ 

d. descriptive 
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C. Stxtdenta will Issprova re«dkng speed. Averaga i£tprovem<»t will SOX of / 
J^oltjUl reading apeedj except that a final reading speed of 350 vpia^ regard- 
. aass of Improyenent rate, counts as B-level vork« provided recall stays 
around 70Z (effective reading rate « 245 v]pa). 

u. Stud^enti will report th^t the aoount of tim they devote* to ^t side' reading 
unrelated to courseworlc has increased, that they get more reading done in 
the aaount of tine they devote to reading, end that they )^et more plea«i^re, 
fe^l aore successful when they read. ' 1 *^ 

. • ^ ^ ' 

S. Studmts will be able to read and coeprehend at a titniami of three levels 
(ranging froa casual to formal). 

3 

C^rse Objectives for CC 1465 for Noa^-Watlve English Speakers 

A. Students will be al^le to use their daily vocabulary (prirsoi^tlc/ldloiMtic) 
findings appropriately in epokon discourse. 

^ , ' • ^ p . . . ^ ^ 

*B. They viU be able to respond to questions .from the instructor a^ fellov 
students^ about their pragaatic /idioms tlx: vocabulary.. , 

C. Ihey viir each be able to spe|ik for at least tvo minutes per claas neeting 
Htwut their activities In 1401/2/3/4. 

D. They viU ,each share one idea (concept) per class Beeting learned in the course 
of theit re^^ing tot 1402. 

E. . They viU be better able to handle themselves in a variety of situations vhlch 

model some environments: restaurant settings^ telephone use, approaching 
officials (assertlveness/tact training) making complaints, understandltis 
media (TV, movies, a radio). 

F. They will, at the end of the course be able /to converse at a mlnimmt of Cm 
levels (ranging from casual to formal) and understand other speakers at a mlnimu 
of three levels* 

Course Objectives forCC 1404; Gragnar Tflrough Writing 
and GC 1403: ImprovlnR Spelling > Puactuation for Kon- 
, Katiye English Speakers . * 

/. 

A* Students will be able to use their developing vocabulary in clear, idiomatic, 
i^e.lmple and"coa^uod sentences vhich are punctuated according to SAS. 

B. Students will be able to coordinate words, phrases, and cXaoses and to punctu* 
; ate coordination according to SAE. 

C. Students will be able to invent word order of sljq)le sentences ^ as questions, t 
mark emphasis, to add variety. 

■ ^ , . • ^ 

D. Stu<Ient8 vlll be able to Identify ^^nd vrite sentences in* active and passive 
voice. 
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Stu*fcat» wlU btt able to identify and write simtencea in tha threa aost basic 
Eo«li«h pactarna (Sub j act-Verb, Subject-Verb-Objtfct, Subject-Litritdng Verb- 
Subjaec CosplciBttat) . ™v> ^ 

Stuianta will ba able to write aantences of varying langtha, indudiing sear- 
taiicaa *of 15 or aora words, that follow all above criteria. 

Studoata willba able to auatain a aubjact through aavaral aentencea. 

Students will be able to coobina aentencea on a austainad topic into a co- 
orAinate etructure paragraph. ' 

■■ *• 

St^oats wiU be able to write a parasr«ph at a minimum off two levela (froi 
c««fe«l to foroal). ^ ^ 

Students will aai^ttt; spallinga in vocabulary courca both pre-aet and prsgBatlc. 
Studwxta will saater baaic rules of spelling that thoaa worda illu»trat«. 
Students will be able to eatead application' of thoae rulaa to new worda. 
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PEP PACKAGES 
Required Courses 
1979-1980 



-PEP I (American Indian) SCHEDULE: 1979-80 
Required Courses 



Fall ^ 0 979 



— I — 

1*05 


(3 cr) 


or 




1421 


(4 cr) 


1708 


(2 cr) 


TOOT 

18 ol 


(4 cr) 


Winter, 1980 




1405 


(3 cr) - 


or 




1421 


(4 cr) 


.or 




1422 . 


(4 cr) 


1708 


(2 or) 


1832 ^ 


(4 cr) 


T 

Spring, 1980 




1421 


(4 cr) 


or 




1422 


(4 cr) 


1431-1433 


(3 cr) 


1708 


(2 cr) 


1833 


(4 cr) 



Coiranunication Skills: Fundamentals of Usage and Style 

Writing Laboratory: Personal Writing 

Support Seminar (see course description attache^)-^ 

Special Topics: Chemical Dependency (see course 
description attached) 



Communication -Skills (continued) 
Writing Laboratory: Personal Writing (continued). 
-Writing Laboratory: Communicating in Society 
Support Seminar 

Special Topics: Extended Family 



Writing Laboratory: Personal Writing (continued) 

Writing Laboratory: Communicating in Society (continued) 

Fundamental College Mathematics (elective) ! 

(Special sections reserved for PEP students) 

Support Seminar 

Special Topics: Bi-cultural Existence 



Or 



PEP II (Chicano/Latino: Monolingual) SCHEDULE; 1979-80 

• Required Courses 



1278 


(3 


cr) 


11+09 


(4 


cr) 


1129 ' 


(3 


cr) 


1708 


(2 


cr) 


Winter, 1980 






1278 


(3 


cr) 


mo9 


(4 


cr) 


1429 


(3 


cr) 


1708 


(2 


cr) 


Springy 1980 






1401 


(3 


cr) 


1402 


(3 


,cr) 


1403 


(2 


cr) 


1404 


(2 


cr ) 


1465 


(3 


cr) 


1708 


(2 


cr) 



Special Topics: Migrants in Minnesota (see course , 
description attached) 

Individual Study: Communication Skills 

Individual Study: Writing 

Support Seminar 



Special Topics: Chicano History 

Individual Study: Cpmmunication Skills (continued) 
Individual Study: Writing (ttontinued) 
Support Seminar 



Communication Skills: vocabulary Development 

Communication Skills: Reading, Comprehension, and 
Studv Skills 

Improving Spelling and Punctuation 

Writing Grammatical Sentences and Developing Organized 
Paragraphs C 

Oral Communication: Interpersonal Communication 

Support Seminar 



PEP II <Chicano/Latino: Bilingual)" SCHEDULE; 1979-80 
Required Courses 



Fall, 1979 








1278 


(3 


cr) 


Special Topics: Migrants in Minnesota (see course 
description attached) 


> ^ moi 


(3 


cr) 


Coiraniinication Skills: Vocabulary Development 


ltl02 


(3 


cr) 


Communication Skills: Reading, Comprehension, and 
Study Skipj.s ' ^ 


1U03 


(2 


cr) 


Improving Spelling and Punctuation 


1 ll All 


v2 


crj 


Writing Grammatical Sentences and Developing Organized 
Paragraphs \ 




(3 


cr) 


Oral Communication: Interpersonal Communication 


1708 


(2 


cr) 

/ . 


^upport Seminar 


Winter, 1980 






A 


1278 


(3 


cr) 


Special Topics: Chicano Ilistpry 


1105 

or 
1121 


(3 


cr) 


Communication Skills: Fundamentals of Usage and Style 




C :) 


Writing Laboratory: Personal V7riting 


1106 


(3 


cr) 


Improving Study Skills » Reading Comprehension, and 
Vocabulary 


1161 




cr) 


Oral Communication': Group Process and Discussion 


1708 


(2 


cr) 


Support Seminar 



Spring. 1980 
1278 



1121 
. or 
1122 



/ 



(1 cr) 
1131-1133 (3 cr) 



1708 



(3 cr) Special Topics : Chicano Literature (see course 

description attached) 

(1>cr) Writing Laboratory: Personal Writing 

Writing Laboratory : Communicating in Society 

Fundamental College Mathematics (elective) 

(Special sections resei ^ed for PEP students) 

(2 cr) Support Seminar 



3i 5 



\ 

\ 

Fall, 1979 
■ 1405 

1U61 

1708 

' 1815 



PEP III (Black) SCHEDULE: 1979-80 • 
Required Courses 

(3 cr) \ ^ Coraxnunicat ion "^Skills: Fundamentals of Usage and Styl 

(5 cr) Oral Communication: Basic Principles 

(2 cr) Support Seminar 

(5 cr) Afro-American Studies 



Winter^ 1980 

1212 (5 cr) 

1U21 cr) 

W31-1433 (3 cr). 



1708 



(2 cr) 



Urban Problerae 

Writing Laboratory: Personal Writing 

Fundamental College Mathematic (elective) 

(Special sections reserved for PEP students) 

Support Seminar 



Springy 1980 

1U22 cr) 

1U31-1U33 (3 cr) 

1708 (2 cr) 

1816, (2 cr) 



Writing Laboratory : Communicating in Society - 

Fundamental College Mathematics (elec^tiveO 

(Special sections reserved for PEP students) 

Support Seminar 
Afro-American Literature 



COURSE DESCRIPTIONS 
Special PEP Courses 



GC_\278 Special Topics: Migrants in Mitmesota (Fill, 1979) • ; 

The course will provide an analysis of main issues involved in migratory farm- 
labor conditions. As a social issue, the areas of study to be covered are education, 
legislation, and labor /employment . The need to relate academic knowledge to experi-. 
ential knowledge is a prime concern. For this reason, guest lecturers and panels 
will be used in the class. as primary resource persons. Films and news coverage will 
be discussed, , 



9^ ^2*^8 , r Special JcpicB: Chicano Literature (Spring, 1980) ^ 

^ This course will examine the development of the Mexican community in ihe U.S." 
m the 20th century. It will focus on the changes that took place in that community 
as a consequence of increased immigration from Mexico and on labor demands which 
resulted from agricultural €nd industrial developments in the U.S., as well ?is labor 
shortages caused by. the two world wars. Major emphasis given to the tensions between 
those parts of the community that maintained their Mexican culture and those which 
stressed tjie Americanization of the Mexican population, and how these tensions led • 
to the development of a Chicano consciousness. The course will utilize literature 
to. show how these changes manifested themselves. 



GC 1708 t^, Sjupport 'Seminar (each quarter) 

This, course is designed to develop the b&sic academic skills of entering fresh- 
men and provide the information essential to their success as students on this 
campus. Through a combination of lectures, discussions, and classroom, assignments, 
students will ^increase their retention of , information from lectures and texts, 
improve their performance on exams and written assignments, learn to cope with 
standard University procedures, and obtain information aBout the campus and com- 
munity resources available to support their efforts. 



GC 1831 Special Topics: Chemical Dependency (Fall, 1979) 

This course will not be a conventional course dealing with drug abuse. What 
w^'hope to do is to look at the conventional literature on causes, effects, and 
treatment of chemical abuse to see whether there are cultural values implicitly and 
explicitly assumed in this literature which may limit its applicability .to specific 
population groups within American society, specifically American Indian individuals 
arid families. 

In order to consider this hypothesis, we will look at a number of Indian and ' 
non- Indian chemical dependency prevention and treatment programs in the Minneapolis/ 
St. Paul area. We will -also . look at basic cultural differences between Indians and 
non-Indians to ascertain to what extent these basic differences must be taken into 
consideration in the cause /treatment /effect questions revolving around chemical 
dependency, ^ 



SUMMARY OF PEP COSTS 
1979-1980 



Prepared 

by : ^ 

Candido P. 'Zanoni 



SUMMARY OF PEP COSTS 
1979-1980 



PEI> I 

PBP II (M)" 
PEP ,11 (B) 
PEP III 
Evaluation 
HELP Center 
CSQ (Carpillo) 
SBH (Math) 
Start-up Cogts 
Final Evaluation 
TOTALS 



Fall *79 
$ 5,295 
2,103 
8,807 
1,478 
1,487 
371 
.2,124 



Winter '80 



10,198 



$ 5,542 $ 5^-^20 



2,820 



7,862 



338 



2,124 



1,593 



Spring '^ "\ J . Total 




8,205 




590 



2,124 



$ 31,863 $ 24,335 



$ 25,385 



$ 16,157 
13,128 
22,38i 
4,366 
6,089 
1,299 
6,372 
1,593 
10,198 
5,981 
$ 87,564 



\ 



SUMMARY OF PEP COSTS ~ Fall/ 1979 



^ (Through December 15:, 1979) 



PEP I 



\ 



$ 5,295 



PEP II (M) 
PEP II (B) 
PEP III 



2,103 



8,807 



.1,478 



Evaluation 



3,611 



HELP Center 



371 



St^rt-Up' Costs 



10,198 



TOTAL 



$ 31,863 
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PEP FUNDING Fall. 1970 



PEP I (American Indian) " 



Course Enroll- 
NunJber Credits ment 



lt!05-U 
1421-15 



1708-1 



1831 



21 
2 



25 



Instructor(s ) Assistant (s ) 



Projected 
Costs 



Actual* 
Costs 



Woods . • 

$1 330 (TA-I R) 



Ledinfham 
TwoBears 
'J ackenzie 



37 Ledinp"hain 



Raphael Szykowski 
(UTA) 'lO:S^0x$U 



Brooks StaDles 

(UTA-nS). 

20xl0x$U=806 



Donna Thonpspn 
(UTA) 10xlOx$U 

Raipona Smith 
(UTA) 10xlOx$U 



$ 1 .330 . $*1,330*.00 



WO 



' 160 
3,186 
- UOO 

UOO 



3^4. QO 



63.20 
3,186.00 
180.00 

192.00 



TOTAL, 



$ 5,876 $ 5-295.20 



WS = V^ork Study - ' 

TA-I R = Reaching Associate I replacement 

TA-II = Teachin^T, Associate II 



PEP tUNDING — Fall, 1979 



• PEP II (Chicano Monolingual) 



Course Enroll- 

-N^"^er C redits ment . Instructor(s ) Assistant (s) 



1278 



1U09 



1U29 



1708-3 



11 



11 



11 



Hinojosa-Smith 

Perez 

Cortez 

Lund-Chirinos 
$1,330 (TA-I) 

Lund-Chirinos 
$1,330 (TA-I) 



Perez 
Felland 




Susan Johnson 
(UTA) l'0xl0x$4 



Skills Center 



TOTAL . 



'Projected- Actual 
Costs Costs 



$ 1,330 

l|^30 
400 



1 

J 



865 



$ 997.50 



240.00 



865.60 



$ 3,925 $ 2l'l02.50 



•'^Bilingual and moholin^yual joint class 

WS = Worlc Study 

TA-I = Teaching Associate I 



SKILLS CENTER BILINGUAL TUTORS 



Assist in both 
Chicano proprams 

[1/3 charged to PEP II (M)] 
[2/3 charged to PEP II (B)] 



Ann VJilliams 
(UTA) 15xlOx$U $ 600 

Lynn Thompson 
(TA-I) 2S% 998 



James Davie s 

(TA-I) 25% " 998. 



TOTAL 



$ 2,596 X 1/3 = 
$865 (M) 

2,596 X 2/3' = 

$1,731 (B) 
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PEP FUNDING — Fall, 1979 



PEP II (Chicano Bilingual) 



Course 
Number 


Credits 


Enroll- 
ment 


Instruct or(s) 


Assistant(s ) 


Projected 
Costs 


Actual 
Costs 


1278 


3 


42-'- 


Hinojosa-Smith 

Perez 

Cortez 


Jerry frujillo 
(UTA) 20xl0x$4 




$s/800 $ 


520.00 








• 


Roger Hernandez^ 
(UTA) 10xlOx$4 


4^0 


376,00 


1401-5 


3' 


26 


Gidmark 

$1,330 (TA-I R) 


Li^^^^TOwer s - Wh i t e 
«3TA) 8x5x$6,84 


1,330 , ' 
• 274 


-/ 

1,330,00 
242.82 


1402-5 
1402-6 


CO CO 


12 
15 


Rosenberg 
■ $2,660' (TA-I) 




2,660 ' 


1,785.00 


1403- 3 

1404- ^3 


1 
1 


25 
25 


Dy.lla 

$1..330 (TA-I R) 


• 


1,330 


1,330.00 


1465t.l 


3 

■J 


30 


Hansen 

$15830 (TA-I RX 


Daniel Moore 
(UTA) 10x4x$H 


1,330 
160 


1,330.00 
flfi on 


1708-2 


2 


25 


Per^z 

felland 

Cavillo 


Brook Haplund 
(UTA-WS) ' ^ 
20xl0x$4=800 


160 


' 70.40 




..-^^^ 






Skills Center 


1,731 


1,731.00 






TOTAL ' 


$ 10,175 $ 


8,807.22 



''Bilingual and monolingual joint class 

WS = Kork Stucty 

TA-I = Teaching Associate I 

TA-I R = Teaching Associate I replacement 



ERIC 



PEP 111 (Black) 



■ PEP FUNBIMG — Farll, 1979 



bourse Enroll- 
Hvimber Credits 'ment 



lif05-3 
1421- 8 



1^^61-2 
1708-4 



1815 



5 

2' 



25 
10 



27 
35 



Instructor(s) ■ Assistant (s) 



Knutson 

$1,330 (TA-I R) 



Bellamy 



^ihife 
Cuz-n 
Smith 
Lanjr 



33 PEP 'Smith 
(49 total) 



Harold White 
(UTA-V'S) ■ 
10xl0x$4=400 



Melaku Endeshaw 

(UTA-WS) 

20xl0x$4=800 



TOTAL 



Projected. Actual 
Costs Costs 



160 



$ 1,330 $ 1,330.00 
8a 86.80 



60.80 



$ 1,570 $ l,i*77.60 



HS =,Work Study ^ * , 

TA-I R = Teaching Associate I rep'la cement 



PEP Fuk)ING Eall, .197.9 



Eyaluat ion 

Romano Assistants Joan Garfield (TA-I) 

• * ' F— 25% ($2,993-^3o) 

^ ' (W— 50%) . 

(S— 25%) 

Cora Hajnzavia (URA) 
2xl0x$4 

. •> 

Richard Bragg X URA) 

(replaced Hamzavia) 

Tom Carrillo 
50% (TA-II R) 
$6,372*3 



TOTAL 



Tam Bui (UTA-VJS) 
20xldx$4"800 

Myma Stedman (UTA-WS) 
20xl0x$4=800 

Rollin Smith (UFA) 
20xl0x$iJ=800 



TOTAL 
s 

TA-I = Teaching ^Associate I 
URA ^ Undergx^aduate Research Associate 
TA-II R = Teaching'-ftssociate II ^placement 
UTA = Undergraduate Teaching Assistant 
WS = Vfork Study 



CSD "(replacement) 



HELP Center f 
Peer Advisors 



Projected Actual 
Costs Costs 

r 

$ 998 $ 998.00 
54.00 

880 if 35. 20 

2,124 ,2,124.00 
$ 3,611.20 ' 

y 

$ 110.40 
150.40 

110.40 
$ 480 $ 371.00 



$ 4,002 

• $ 160 
160 
160 



ERIC 



Start-Up Expenses 



PEP FUNDING — Fall, 1979 



, AC? 



Arrington . 

Dylla 

Gidmark 

Hansen 

Knutson 

Lund-^hirinos 

Wocxis 



Sept. 1-15 



868.89 
83'3.3U' 
• 788.89 
'1,266.67 
332.50 
&65.00 
665.00 



SDS 



Killen 
D. Jones 



Aug.' 45 - Sept. 15 



$ 2,361.00 
1,967.00 



EKLC 



4p 



$ 5,420.29 



4,328.00 



CSD 



Romano 



Sept. 1-15 



$ . 450.00 



450.00 



TOTAL 



$ 10,198.29 



SUMMARY OF PEP COSTS — Winter, 19,80 
(Through March 15, 1980) 



PEP I_ $ 5,5,42'. 

PEP II (M) 2,820 



f 



PEP II (B) . 7,862 

PEP III, • ^ • 1»?,450 

Evaluatfon " 4,730 

V 

HELP Center 333 

SBM (Math) 1,593 

TOTAL ^$2^^,335 
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PEP FUNDING ~ Winter,. 1980 



PEP I (American Indian) 



Course Enroll- 
NuiDber Credits ment 



m05-2 
1421 
1422-16 



-16-> 



1708-1 



1832 



9 
13 
0 



20 



26 



Instructor(s) Assistant ( s ) 



Projected 
Costs 



Woods I 
$1,330 (tA-I R) 



Ledinghim 

TwoBears 

Kacken:^ie 



Ledinghara 
.$3,186 (TA-II) 



/$ 1^330 

Raphael Szykowski 
(UTA) 10xlOx$4 /' 
Minnie Oakgrove 
(UTA) 10xlOx$U 



Roger Welch 

(UTA-WS) 

203tl0x$4=800 



Raraona Smith 
(UTA) •10xlOx$4 

Donna Thompson 
(UTA) 10xlOx$4 



TOTAL 



400 



160 

3,186 
400 

4bo 



Actual 
Costs 



$ 1,330.00 

140.00 
204.00 



96.00 



3,186*00 
^^20.00 , 

466.00 



$ 5,876 $ 5,542.00 



WS = Work Study 

TA-I :R. = Teaching Associate I replacement 
TA-II = Teaching Associate II 



EKLC 



PEP FUNDING ~ Winter, 1980 



PEP II (Cljicano/Hispanic Monolingual) 



Course Enroll- 
Number Credits ment ■ 



1278* 



1409 



1429 



1708-3 



19* 

13 
•t 
11 



10 



Instructor (s) Assistant(s) 

Paul Cao'rizales 
.(1/4 Tft-il) 
$1,062 + 2 = $531 

Lund-Chirinos 
$1,330 (TA-I) 



Lxind-Chirinos 
$1,330 (TA-I) 



Perez et al. 



Susan Johnson 
(UTA) 10xlOx$4 



Skills Center** 



TOTAL 



Projected Actual 
Costs Costs . 



$ 531 $ 531.00 



1,330 



1 



1,330 -J 
400 

865 



^ 997.50 



43f 00 



^55.00 



$4,456 . $ 2,819.50 



**SKILLS CENTER BILINGUAL TUTORS 



'Assist in both 
Chicano programs 

[1/3 charged to PEP II (M)] 
[2/3 chargea to PEP II (B)] 



Ann VJilliams 
(UTA) 15xl0x$4 

Lyni) Thompson 
(TA-I) 25% 

James Davies 
(TA-I) 25% 



$ 500 



998 



998 



$ 570.00 
998.00 
998.00 



TOTAL $ 2,5^6 $ 2,556.00 

$2,596 X 1/3 = $865 (M) 
' $2,596 X '2/3 = $1,731 (B) 



*Biling\ial and monolingual joint class 
' (1/2 cheurged to each) 

WS = Work Stjidy 
TA-I = Teaching .Associate I 
:TA-II ss Teaching Associate II 



PEP FUNDING — Winter; 1980 




PEP II (Chicano/Hispanic Bilingual) 
Enroll- 



Course 
NuiAber 

1278* 



Credits ment Instructor(s) " ■ Assistant (s) 



1405-4 
1421-7 



1406-3 



1464-1 



1708-2 



iL 4 



19* 



2 
19 



12 
21 
11 



P. Carrizales 
(1/4 TA-II) 
$1,602 + 2 = $531 



rcidmark 
$1,330 (TA-I R) 



Jerry Trujillo 
(UTA) 10xl0x$4 



Lisa Bowers -jWhite 
(GTR) 17% / 



Rosenberg 
(GTA-R)' 50% 

E. Hansen 
$41,330 (TA-I R) 

Perez et al . 



Daniel Moore 
(UTA) 10xl5x$4 

Julia Haglund 

(UTA-WS) 

20xl0x$4=8G0 

Roger Hernandez 
(UTA) 10xl0x$4 

Skills Center** 



Projected 
Costs 



531 
400 

1,330 
506 

* 

1,785 
1,330 

200 

160 

400 
1,731 



Actual 
Costs 



531.00 
320.00 

1,330.00 ' 
505.75 

1,785.00 

1,330.00 



100.00 

77.60 

172.00 
1,711.00 



TOTAL 



ERIC 



*fBillngiial and monolingual joint class 
(1/2 charged to each) 

**See PEP II Monolingual 

WS = Work Study 

TA-I - Teaching Associate I 

TA-I R = Teaching Associate I replacement 

TA-II = Teaching Associate II 



$ 8,373 $ 7,862.35 



0 



PEP III (Black) 



PEP FUNDING — Winter, 1980 



Coufse Enroll- ■ 

Number Credits ment Instructr;i.-(s) Assistant(s) 



1212 



1405-3 

1421- 8 /- 

1422- 7 -J 



1708-4 



54 

(.32 PEP) 

10 
15 
7 



28 



N. Smith 



Knutscro 

$1,330 (TA-I R) 



B. Smith et al. 



Harold Whi^e 

(UTA-WS) 

20xl0x$4=800 



Melaku Endeshaw 

(UTA-WS) 

20xl0x$4=800 



TOTAL 



Projected 
Costs 

$ — - 



^ 1,330 
160 



160- 



Actual 
Costs 

$ 



1,330.00 
20.80 



99.20 



$ 1,650 $ 1,450.00 



WS = Work Study 

TA-'i R Teaching Associate I replacement ^ 



ERIC ' 
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PEP FUNDING ~ Winter, 1980 



SBM 
Math 

Instructor 



Course 
Number 



Enroll- 
ment 



1431- 4 

1432- 4 

(reg. offering) 21 

1431- 9 

1432- 9 

(PEP sections) 16 



. HELP Center 



Peer Advisors 



Evaluation 



Romano — Assistants 



CSD - K<>j>lacement 



Projected 
Costs 



Myriam Steinbeck 
l/2x75%x$12,744 



TOTAL 



Tam Bui (UTA-WS) 
10xlOx$4=400 

Myma Stedman (UTA-WS) 
20xl0x$4=800 

. . (' 

Rollin Smith (UTA-WS) 
20xl0x$4-800 



TOTAL 



Joan Garfield (TA-I) 
50% = $1,996 

Richard Bragg (URA) 
20xllx$4\ 

Tom Carrillo 
(TA-II R) 50% 



160 



160 



880 



TOTAL 



WS = Work Stvdy 

TA-I Teaching Assooj.ate I ^ 

URA = Undergraduate Rsseax^ch Associate 

TA-II R = Terfching Associate II replacement 



Actual 
Costs 



$ 1,593 $ 1,593.00 



$ 1,593 $ 1,593.00 



$ 160 $ 103.20 



100.80 



13U.00 



$ HBO $ 338.00 



$ 1,996 $ 1,396.00 



610.00 



2,124.00 



$ 5,000 - $ M., 730. 00 



A" 
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SUMMARY OF PEP COSTS — Spring, 1980 
(Through June 30, .1980) 



PEP I $ 5,320 

PEP II (M)^ . 8.205 

PEP II (B) 5,712 

PEP III "l,if38 

Evaluation 1,996 

HELP Center / 590 

CSD 2,12if 

TOTAL 25,385 



PEP FUNDING ~ Spring, 1980 



PEP I (American Indian) 



Course Enroll- 
Nmnber/ Credita ment 



1U05-2 
m22-6 



1708-1 



1833 



3 
8 
12 



16 



20 



Instructor(s) „ Assistant(s) 



Shaw \ 
$1,330 (TA-I R) \ 



Ledingham 
Mackenzie 
TwoBears 



Ledingham 
$3,186 (TA-II) 



^innie Oakgrove 
(^A) 10xlOx$t* 



Donna fi^ompson 
(UTA) 10i^0x$t* 



Ramona Smith\ 
(UTA) 10xlOx$t 



TOTAL 



Pro^jected Actual 
Costs Costs 



UOO 

3,186 
«I00 



$ 1,330 $ 1,330.00 
400 . 1*96.00 



200.00 

3,186.00 
108.00 



$ 5,716 $ 5,320 



UTA = Undergraduate Teaching Assistant 
T^rl R = Teaching Associate 1 replacement 
TA-II = Teaching Associate II 



5'i 



J?E? FUNDING Spring, 1980 



PEP II ( Chicdno/Hispanic\ Monolingual) 



Course 



Enroll- \ 



Number Credits ment i^nstr uctorCs) 

Site 



IWl-a; 



1 



19* - Qiamark 

$1,^30 (TA-I R) 



Rosenberg 
19* (1/2 GTA) 



\ 



19* 
19* 



nd-Chiij 



14p2-| 
-and 

1102^, 3 J 

1403-2 2 

11011-2 2 

1465-2 3 

- >\ 

1708-1 2 J. 20* Felland et al. 



Lurid-Cftii*,xnos 
(1/2 TA-I) 

\ 



20* ^ Hansen \' 
(TA-I R) \ 



Assistant (s) 



Carol Singh 
(UTA) 10xl0x$4 



Susan Johnson 
(UTA) 10xlOx$U 



Eaniel Moore 
(UTA) lbxl0x$4 



Jerry Trujillo 

(UTA-WS)- 

10xl0x$4 

Skills Center** 



TOTAL 



^fOO 

1,785 

MOO 

1,995 

1,330 
400 



400 
865 



Projected Actual 
Costs Costs 



$ 1,330 $ 1, 330,00 



304/00 

1,785.00 
%32.00 

1,995.00 



1,330.00 



100.00 



63.60 
865.00 



$ 8,905 $ 8,204.60 



*Includes 8 Asian/American students 

**See Chicano/Hispanic Bilingual 

TA-I R = Teaching Associate I replacement 

WS = Work Study ' / 
\ 



ERIC : 
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PEP FUNDING — Spring, 1980 



PEP II (Chicano/Hispanic Bilingual) 



Course En^oll- 

Number Credits ment Instructor ( s ) 



1278 



1U22-7 



1708-2 2 



17 Carrizales 



10 Gidmark 
(TA-I R) 



20 Perez et al. 



Assistant (s) 



Jerry Trujillo 

(UTA-WS) 

10xl0x$4 



Lisa Bowers-White 
(GTA 17%) ^ 



Julia Haglund 

(UTA-WS) 

10xlOx$»4 

Skills Center*^ 



Projected 
Costs 

$ 2,124 

uoo 



V 



1,330 
506 



HOG 
1,731 



Actual 
Costs 

$ 2,124.00 



63.60 



1,330.00 



362.52 



100.80 
1,731.00 



TOTAL 



$ 6,491 $ 5,711.92 



*^*SKILLS CENTER BILINGUAL TUTORS 



Assist in both 
Chicano programs 

[1/3 charged to PEP II (M)] 
[2/3 charged to PEP II (B)] 



Ann Williams 
(UTA) 15xl0x$4 

Lynn Thompson 
(TA-I) 25% 

James Davies 
(TA-I)^ 25% 



$ 600 $ 570.00 



998 , 998.00 



998 



998.00 



TOTAL ■ $ 2.596 $ 2,566.00 



$2^596 X 1/3 = $865 (M) 
$2,596 X 2/3 = $1,731 (B) 



WS = Work Study 

TA-I R = Teaching Associate I replacement 



ERIC 
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PEP FLINDING -r Spring, '1980 ' 
PEP III (Black) ^ ■ • 



Course Enroll- , Projectea Actual 

Number Credits ment Instruct or(s) A88istant(s) Costs ". Costs 



1U05-3 1 Knutson - . ' . 

1U21-10 AU 2 (TA-I R) • • $' 1,330 $1,330.00 
1U22-8 ^ 21 

1708-3 2 . 20 C. White etal. .' , . ' 

Melaku' Endeshaw 

(UTA-WS) • . . ./V 

•t 10xlOx$U . »»00 \108.00\ 

1816 H 15 Bellamy " ^ . ' — '~ 



S 



TOTAL $ 1,73Q $ 1,438.00 



Wgh^Work Study I 
TA-1 R = Teaching Associate I replacement 



r 



